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ABSTRACT 

This two-part docunent provides an explanation and 
analysis of PROJECT MERGE and includes a handbook that provides an 
overview of the project's goals, implications, guidelines, and 
structures. Part 1 defines HERGE as an organized plan to integrate 
teaching knowledge with competencies in many areas to meet the needs 
of many different learning problems of children in regular or special 
classrooms. Ten strategies for implementation to achieve teaching 
competencies are listed, and the pilot program is described. The 
On*Cafflpus Schedule, the MERGE Teacher Training Model, and a student 
and faculty model concludes this section. A handbook on PBOJECT HERGE 
comprises the second part of this document. Included in the handbook 
is a discussifon of the purpose, rationale, objectives, and procedures 
of PROJECT MERGE. A glossary of terms and an organizational flow 
chart are also included. Sections on pertinent people and their roles 
and on policies and procedures conclude this handbook. (PD) 
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EXPLANATION AND ANALYSIS OF PROJECT flERGE 

For tv70 years prior to the beginning o£ PROJECT MERGE ^ the College of 
Education, Division of Special Education, Boviing Green State University, 
and the Toledo Board of Education conducted a number of two-quarter field 
based programs \^hich included methods courses and student teaching in 
specific Toledo schools. The areas covered \aere educable mentally retarded 
and learning disabilities and/or behavioral disorders • Analysis of these 
studies indicated that students completing these programs, \ahen compared 
vith control groups on campus, vere more competent in measureable instructional 
strategies than their on-campus counterparts. However, the on-campus group 
scored higher on tests of educational curriculum theory. Informal analysis 
indicated that those students involved in the field based programs were 
more confident about entering the teaching fields 

With these programs as pilot studies, MERGE vas planned in a manner that 
vould incorporate the benefits of the traditional on-campus instruction with 
specialized field based demonstrable competencies in the areas now covered 
by certification in educable mentally retarded, learning disabilities, 
behavioral disorders, along with dual or triple majors in elementary education. 
In addition to general or universal competencies needed by teachers in a 
vastly changing educational setting, specialized areas such as orthopedically 
handicapped, art, and Industrial Education arc presently being incorporated 
on an individual basis* 

MEKCE jls an or^janized plan to integrate teaching knouledjje with 
competencies in multi-areas in order to meet the needs of many different 



learning problems of children in regular or special classroom* MERGE is 
the result of rccosnition of the necessity for the future public school 
teacher to possess competencies, at the baccalaureate level, in more than 
one area of teaching especially if we adhere to the philosophy that children 
entering the regular classroom should receive Instruction that is most 
beneficial to them as individuals* 

The College pf Education, Department of Special Education at Boxvling 
Green State University, together vith the Toledo Public Schools, after 
evaluating (both formally and informally) the results of the pilot studies, 
felt that teaching competencies could be achieved best by implementation 
of the following strategies: 

!• University faculty available to provide classroom instruction 
in contact with children; 

2. Maximizing to at least one full year the classroom contact among 
student teachers, master teachers, and recipient pupils; 

3« Full utilization of physical facilities and materials of both 
agencies ; 

4* Combination of inservice and preservice techniques; 

5. Sharing of fiscal responsibilities and resources by both agencies; 
Total services provided in each area for educable mentally retarded, 
learning disabilities and emotionally disturbed classes including 
supervision, inservice training, preservice training, and general 
researcli by the co-project director, i^ 'ea super\'isDrs and assigned 
personao I; 
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7. UaiversiLy r»upervisors providing instruction for University students 
participating in PROJECT MERGE methods courses and supervision of 
their classroom teaching (concurrent practicum); 

8* Certification methods courses for PROJECT MERGE University students 
taught in at least two settings \;ithin the cjty — one being in a 
central city school and the other being iu an industrial area 
school; these instructional sessions may be attended by Toledo 
staff as part of inservice programming; professional growth 
credits are available for contract teachers attending thase 
sessions; 

9. Farticipating Toledo contract t..t.: Vers are trained to serve a 
dual role of teaching children as >11 as training future teachers 
in methods modules and on-the'-joh classroom teaching; this pro- 

« 

* cedure relates to the overall goal of decentralized competency 
based teacher e^aa*^ ion; much of this training for the contract 
teacheii<i^^*'a^ieved"^r^ summSr institute and during the regular 
academic year on ^ regularly scheduled basis; 

10. Research is to be initiated to determine to what extent inter- 
relationships exists in educational objectives among educable 
mentally retarded, trainable mentally retarded, learning 
disabilities, behavioral disorders (emotionally disturbed), and 
re2;ular elementary students. 

In order to implement the recommendations o£ the tx;o*-year pilot 
study programs, tie personnel, physical, and fiscal resources of 
both agencies v;erc combined for the purposo o£ maUin^i tht» yxc.atoi^t impact 
in preparing special education teacho.rs, pres(»rvicc and inservice trainiui^;, 
and student learning on a cost eCfective basis* 



Initially a five-week summer institute was funded by the Ohio State 
Department of Public Instruction. Participants in the institute were 
public school contract teachers, principals. University staff and graduate 
students who would be involved in the projo.ct in the 1973-74 academic year. 
Nationally recognized consultants were employed to instruct participants in 
systematic approaches to curriculum development and implementation of pre- 
scrvice and inservice competency based teacher education programs. 

In the Fall Quarter of 1973, seventy-five (75) undergraduate and ton 
(10) graduate students were enrolled in PROJECT MERGE. Six University 
staff members who had been involved in the summer institute provided the 
instruction and supervision as described below. 

Instruction was held on campus for the first four and one-half weeks. 
Included in this series of programs were the same types of in?ttruction 
x.'hich had been provided for the summer institute personnel. In addition 
instruction included state certification and proficiency requirements for 
utilisation of audio-visual materials and equipment, competencies in 
writir.g and evaluating behavioral objectives, along with beginning core 
curriculum instruction in cducable mental retardation,, learning disabilities 
and behavioral disorders (See Attachment 1— On-Campus Schedule). 

Upon completion of on-campus instruction, students were primarily assigned 
to su.Tuiar institute personnel from the Toledo Central City nnd/or Industrial 
areas for classroor^ observotion, assessment, and instructional strategies 
(See Attachment 2-Mergc Toacher Training Model). Thi initial time assigned 
for regular classroom observation, assassmen" and instructional strategies 
followed the schedule as shovm in Attachment 3-Sr.udunU nnd Faculty Schedule. 



Dariiu* the times vhen students arc assigned to public school class-* 
rooms 9 University staff members are free to supervise those students 
assigned to them. University students meet individually vith their contract 
teacher at the beginning of: each day when University classes are not held 
and at the close of the school day when University classes are held* 

All students continue with core curriculum instruction in educable 
mental retardation, learning and/or behavioral disorders at a public school 
classroom in Toledo on a regularly scheduled basis as listad in Attachment 3* 
Because of the large namber of students participating in PROJECT MERGE > 
instruction is offered in three different settings in the Toledo schools* 
The amount of curriculum instruction will decrease and classroom practicum 
increase as students demonstrate knowledge and competencies in curriculum 
theory and instruction. 

Evaluation of competencies is an agoing activity as perceived in 
the MERGE model* It is one that v i ,lou terminate until the student 
graduates* As a student becomes competent at one level, he is is assigned 
to another level* Attachment 2— Merge Teacher Training Model—explains 
the ziodel in more detail. 

T*nere are other possible alternatives to the further development of 
the concepts being developed in PROJECT MERCE« The Bowline; Green State ^ 
University lERGE staff viei/s this only as a beginning* There arc any 
number of models that can be developed. Hopefully, with all of the 
professional resources involved in PROJECT MERGE, this model will change 
and grow to meet the needs of many other educational specialties as 
v;cll as growing to meet further needs of onijoing iriiRGE participants— 
Lowling Green State University staff and Toledo Public Schools as v;ell 
as participating; studenLiJ. 



Attachment 1 



» 





ERIC 



4 



Attachment 2 



rROJKCT MERGE TEACHER-miHINC MODEL 

In an attempt to itupleinent the philosophy, purpose^ rationale, and 
objectives of PROJECT MERGE, it seorns necessary that there be a written 
statement about the particular teacher- training model that vili be 
used Initially in the Project. 

In the past typical teacher training field experiences have lacked 
a systematic approach for develo,?ing the competent performance of the 
teacher-*tralnee. In general teaching coaipetency has its beginnings in 
the capacity to systematically observe . Good observation skills, then, 
bdcoae the basis for objective assessment of a pupil's learning capabilities. 
Assessnent, usually informal in nature, is the framevork upon vhich all 
classroom instruction and program planning should be built. Once the 
teacher trainee has developed observation and assessment competencies, 
then instruction skills can be developed. Inst rue tJLonal strategies, 
then, vill be the last performance skills developed by the teacher trainee. 

As the teacher trainee is in the process of acquiring observation ^ 
£>^3e3 5r.a:nt and instruc t ion competencies, the sizes of the groups that the 
trainee works v?ith will have an important effect upon the acquisition of 
the competencies. Seemingly, it is easier to interact with one pupil than 
with a small group of children and finally with a large group of children* 
To comply with this systematic approach to teacher training, the teacher 
trainee will work with individual children, small groups of children and 
then large groups of children. The folloi^ing grid notes the possible 
alternatives available in the process of systematically training; conpaLcnt 
teachors; 



Example and Explanation of Model 
Observaftion Assessment Instruction 



Individual 



Small Group 



Large Group 



The grid indicates that the first skills to be developed by the teacher 
trainaa are observation and assessment of an individual child (Indicated by 
nuaeral 1). The numeral 2 on the grid suggests the next areas of concentra- 
tion for skill development. There are three possible alternatives at this 
stage. The order in vhich these three skills are acquired is not important, 
but thoy lau.st be accompllahsed before the student goes on to any of the 
skills designated in squares marked with a three. Upon completion of these 
skills, the teacher trainee moves on to those desiijnated by a four. The 
last skills developed are assessment and instruction oC large groups 
progressing to diCfcrcnt grade levels or special clasr. placement. 

There are other alteruarives to this model nnd this aJiould servrt 
only as a b--'}.;in!iiiii.u Any nunher of models can be; dc^vo,lopHd froia thin 
basic plan. 
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This handbook was daveloped by participants in a tc^m assessment and 
Xn---Z institute interaction laboratory for teacher development 
under ESE/. Title VI-D, July 23-Au3U3t 17, 197J. 

Rcvi.'.od AuguGt 31, 1573-E. Kinific, dltor 
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INTRODUCTION 

The purpose of this Handbook is to provide the participants in 
Project ^ERGE with a general overview of the Project's goals, implica 
tions, guidelines, and structure. A secondary but important purpose 
is to insure that there will be consensus as to the Project's goals 
end consensus ns to the methods and techniques enployed to achieve 
these goals. 

Xt is understood that all facets of Project MERGE will operate 
vit-.I.In the policies of the Toledo Board of Education and Bowling 

Green State University. 

It is assumed that this Handbook will be modified periodically 

as dictated by need. 
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PUQ.1ECT MKRGE 



A cooperative Field-Based Insevvicc and Prcservice Teacher Educatica 
A cooperative^ Cooperatively and-liriually Cotxducted by 
Bowling Green State University and the 
Toledo, Ohio, Board of Education 

ero. ^Ji^r^^J^^^^-f ^r"^ rl;' ;pearTli«t glance . 

developments. The goal o£ fjo/the university campus 

merely a means of """""S "^ch^^ "sisLm^tlc approach to teacher 

^tr^^^iist^^cfiLtl^a :;rr^^^ 

the product is a special type r highly employable teacher. 

The program -signea t o..^^^^^^ employaMe^^ 

and probleta learning children. 

M,M, nf ►hp oroductivo potential of each oi the cooper- 
^^^^2^' f r f^L;^oVin" ind;pend3ntly as training org..nir.ations, 

a gene ie.^. 

Imputations. The Pro^e.t wiU eventually produce J^t^eacher education 

> i » I J j~r'nifi vnlldateu and competency oasea. xiic i^i^wi^* 

of' the follcijins ar.p- vtr;: 

cuca^ing educational a^e; 
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A Prcs-rvic- cleticni. dedicated to producing a ^^S^^^^^^S . ^. 
te^her-^Spabl.^ of tuu.u.nl.g .cross traditional categorical 
liuoi -.a.i '.dj-f-tin.^ to evolving change; 
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3 A Graduat e nsp^ct relating to the production of a ci.dre of 

yo^J^r^TrTonnel who can assume a leadership role in the 
upgrading o£ teacher education pro-rams and. thereby, the 
entire teachins profession. 

The focus of Project >ERGE will involve changing the University 
curriculum to such a structure that learning beconies more d^^^ct, 
efficient and relevant. The change ..ill come about gradually and 
efirrorinterrupt current ^^^f^^^;:^^^ ' 

higii"erpi:;ab : r™i: '^t';::^^::^^^ as a oodei 

!?io^ ihich oLer programs .ay adapt any or all elements as they apply 
to a particular situation. 

The nujor coaponent of the Project will be a strong field based 
crrps of Ttidents In an educational satting. This is a 
l7oL- The Toledo Schools and BGSU will merge Physical, parsonnel 
anS'fls;al resources to concurrently improve the quality of education 
of the University student and the school pupil. 

Discussions concerning program priorities in teacher training 
between BGSU and the Toledo Board of Saucation have ^ 
thes^ institutions were in an optiu.l position to develop a cooperative 
field-based teacher education program. These discussions included 
comon concerns about teacher competencies and teacher supply. 

Further deliberations by the University and Toledo Public School 
. f/!^h«L indicated that a more permanenr and comprehensive program 
:rs ne'ed t: Trovidr iditional services to children "^Jh learning 
problems to contracted teachers, and to teachers in training by ineiging 
resource; of the State of Ohio, Bo.Un;; Green State University, and the 
Toledo Public school System. In order to nov. toward providing such 
services, the following goals were established: 

Goal T Establish £md ixpl^ment a mutually beneficial cost 

effertive f ield-lK'.r.r.J. insc-r^/ici -md preservice 
teacher e:lucali.on pro:.;ram by combining resources of 
the school district and the University. 

Coal II. UtiliziS- a syGtcm.-.tic approach to curriculam 
- ^ developm2'>.t and inplcr.eatat ion to develop a pre- 

servi<-c nnd inservlce coniniJ^?ncy based teacher 
education program that produces a multi-competencisH 
teacher in tlv^ sni,2 amount of time that is required 
to educite present e4^me»**^*w-edtw&tr*«-««^ 

Goal m. Sched-ilo collo^ic . rncticum sludonts A-3 quarters with 

children. Provide c-onra-stent daily supervision*' of the 



Uni-.r,itv .t•.vl.-:^ Jn^crc ihnt: i:he University's pupil 
servicr. ori*:nL..:.. i<>'' to i ^ in .won further enhanced. 

&Sui>*rvisioTr-T:!f-^t^»e'V- ?n v, rv broad uonso. 



ERIC 



3 



Goal IV > Dovelop a process that will evaluate the effect of this 
Project on the pupil's academic achievcnent and social 
behaviors. 

Coal V > Develop a process that will evaluate the acquisition o€ 
teaching; conpotcncies by B.r.^ling Green State University 
students. 



Goal VI , Develop a process vThcreby contract teachers participating 
in MERGE laay provide feedback on this Project, 

Goal VII >^ Provide a ficld-bascid graduate program relevant to the 
needs of the profession. 



Coal VIIT , Assist State D2partment nerronnel involved in reestab- 
lishing certification evaluative criteria and standards 
froui traditional formats to pcrfomancc or conpetency 
formats. 



Inplementation Obiectives , 



1, To combine the personnel, physical, and fiscal resources of the 
State of Ohio, Toledo Public Schools, *ind Bowling Green State 
University for the purpose of making the greatest cost effective 

. iapact on the administration exxC curriculum of special education^ 
elementary education, and secondary education pro3ram5 in Ilorth- 
vestern Ohio, 

2, To further individualize instruction in participating classes 
using University u.ider>;rnduatc> students as intern teachers and 
graduate students as intern and diagnostic teachers • 

3, To establish a public school ha.^^id teacher education program 
from which inservice tcach^^r education modules (units of instruc- 
tion) will be d?voloptDd onj vhich are in fact validated through 
public schov^l pnrticip ; .vid npplictit loa, 

4, To initiate, implement, pnJ evaluate a teacher education program 
model for pre:3orvicc anJ In.*;:.rvice education that is practical, 
efficient, and effective for cttier* wh»^re teacher training institu* 
tions and the public scliools are within the <?crvice range of each 
other, 

5» To jointly utilise univorr Uy-school resources in order to enhance 
th^ ncighborh.")o1 srhonl coicopt by iivolving parents in programs 
do«^igned to loet mutual p*^-i;;. 

6. To provid.i m^r^* . oastruct i ve r^vn-vio*:: the KM and LD/LD programs 
in auri?.»J up. n ronions M Tol<^do Tuhlic Schools by utilizing 
Ur.iversity pjr*; U 
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7. To demonstrate a model of cost effective field based teacher 
education pro^raT. by: 

—involving teachers in teacher education; 

dccentralinini; teacher education into the field; 

—merging, on a systematic barsis, f preservico and 

in&crvice aapiaccs of teacher education; 
— r.iintainiag constant fi-^ld feedback to the University 

ccmpus to insure relevant and contemporary curriculum; 
— o.ynanding and refining the obj.tJctivcs and modules for 

purpoDes of d2velopin{:. a competency-based teacher 

education pro:;ram. 

Morgan- of resources in Proj&ct MERGE should result in eventually 
operatinrir^depcndcntly of outside funding once the prograraaatxc model 
is established. 



m^redures . EupsriTnentat i.on has strongly indicated that the 
prograta purpose can be achieves' by iraplementation of the following 
strategies: 

1. University faculty will be available to provide classroom 
instruction in contact v?ith children; 

2. >ta>:ii:ii2ing to at Icaist cno full year the classroom contact 
among student teachers, master teachers, and recipient pupils; 

3. Full utilisation of physical facilities and materials of both 
agencies ; 

4. Combination of inservicc and prcservice training techniques; 

5. Sharing of fiscal responsibilities and resources by both agencies; 

6 Two ar'^as vill become op i ra l*. iona 1 in September, 1973— the Central 

* City area Instruction Ccrr.or an'l ?.-oject Headquarters to be housed 
at Guickel School and L-^ rMat Side «v*.a Instruction Center to be 
h-^uicd at R::yn.:r Schu^ J i 

7 A University supervisor r.^rc the r:ist Side area will be housed at 
Raymcr School. The IJ.iiv^r-ity supervisor for the Central City 
ar'>a will be hnur.ed at Cu.ickal School. Tne three University 
^up^rvijors for the overall nroj will be housed at Guncksl School. 
TiieV-i- ot^tor of Vroi•?c^ ^F.p*;^: •■■fM . jpcrvisc the overall operation 
from Gunckcl S-. bool; 

« Total s^jM.'fro,. -vlU >• p:.-.v.'f-!c'1 m'- •• h aroa for educable mentally 
..ntnr-' -d v.-l V/.'.rniu.; J ; i '-i cla.-.xes, including supervision, 
iftijcriice tiM xin,:;, pre^.^'i'v i.co traini.i-, and general research by 
th.c Univi'i.-.; it:/ iVojr-.uL i r.-.:«;nor , area tvjparvisors and assigned 
piivsonfiel ; 
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9. University students wlLl receive multi-discipline certification, 
i.e., cducablo nci\tal retardation, learning disabilities and/or 
behavioral disorders, and rc^'ular elementary education. They will 
be referred to a:^ liCSU-MC (multi-ct-npetcnciod) majors. Many 
students will have compUted trainable tnontally retarded quali- 
fications iu aiditio:: to areas iucUidad in Project MESIGE. 
Eventually the HC major will include TMR requirements. 

10. University supervisors will provide instruction for University 
students participating in Project >ER:';E methods courses and 
supervision of their classroom teachins (concurrent practicua). 

11. Certification Methods courses for Project MERGE University 
students will be taught at Ray:.ier ard GuncVel schools during 
the first year. These instructional sessions may be attended 
by Toledo staff as part of inservice prosramain;^ . PGC credits 
tjill be available for these sessions. Teachers v;ho attend 
these sessions may have the option of substituting the Student 
Teachini; fee for which they are eligible for payment towards 
college credit. 

12. Additional classroom stations and accompanying inservice oppor- 
tunities may be added within the Toledo school system for use 
as student teaching stations under presently established pro- 
cedures and supsrvision. 

13. Participating Toledo teachers will be trained to serve a dual 
role of teaching, children a:5 well as training future teachers 
in Methods oiDdules and ou-Lhe-j;jb classroom teaching. This 
procedure relates to the overall goal of decentraliiced competency 
ba&ed teacher education program. Much of this training is 
antic ipited to be achio.vc-d in a su.tiner project or during the 
regular acatle:nlc yaar daily sohedulin >. 

14. Research will be initintod to determine to what extent intcr^_,^ 
relationship > exist bet'.ve.^n educnblc mc-ntally retarded, trainble^- 
nentally retr. - lod, b^.-ir-^ -r.; tlisnbiii tic; and/or behavioral ^ 
»1 i sabillties , {Mv.i "r- iM' elementary rducr.tiona 1 objectives. 
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>TERG5 Plan o5 Instruct ion ; Tlie MERGE plan of instruction and 
practicua c.cpsriencea is based on the belief that understandings, 
attitudes, and skiU.s vhich sre desired for the prospective teacher 
can be duvf-lopad nojt effectively when there is opportunity for the 
students to obtain: 

1. An intensive and continuous period of instruction and 
experience in the public school setting uninterrupted 
by canpus classeo, and where, under the co'Tipetent 
guidance of a contract teacher and a University super- 
visor, they niay learn to carry aany oajor responsibili- 
ties in planning and directing the learning process; 

2. Stimulating and cnal lending experiences growing froai 
contacts with, and participation in, the total on-going 
educational prosraa both in and out of the classrooio; 

3. Infortaation and understanding concerning the school in 
all of its relationships— pupil, teacher, administrative, 
parent, and coTnunity; 

4. A thorough preparation in one or more specialized areas 
in \;hich the student will devote his energies as a 
teacher. 
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DEFINITION OF TERMS 



Central Citv Instructional Area ; For purposes of MERGE, the following 
schools: Glcnwood, Guiickel, Hale, Hamilton, Jefferson Center, 
Jones, King, LaCrange, Lincoln, Pick^at, Robinson, SherTnan^ 
Stewart, Walbridge, Warren, Washington, Westficld, Libbey, Scott, 
Woodward , 

Compensation ; Re icbur semen t for registered student teaching supervision* 

Coi^potoncv Bnsod Teachor Ed uc ation Program ; A teacher education program 
which consists of achievement and application of identified teaching 
skills and instructional activities, 

Co , 3t E t reciivonoss ; Providing the best possible service for resources 
expended. 

East Side Instructional Area ; For purposes of MERGE, the following 
schools; Birmingha.n, East Side Central, Franklin, Garfield, 
Navarre, Oakdale, Rayraer, Waite, 

E>S: Efiucable Mentally Retarded • 

Fiold Exp?riences ; On-the-job training. 

IJ/F:) ; Learning Disabled and/or Behavioral Disorders. 

Mu 111 -Conpe t enc y ; Skills v^d abilities acquired which enable a teacher 
to perform in a variety of educational settings and/or levels. 

?2C; Professional Growth Credit, 

F r ac t icv in; Classroom particip.itjon with concurrent seminars* (Not 
listed as student toachin.7.) 

pg pi I ; Toledo Public Schools pupil. 

R? cycliu :.> : A process by which a student is assigned to a teaching 
situation to facllitnte attainment of a competency. 

St udo nt : Bowling Green State Uiiiversity student. 

2l I t. T J 1 r h r : Student rer,i«5tercd for student teaching credit. 

TMR: ir unable Ment'.UJy fvct:^rri »J. 
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Flow Chart 



PERTINE'MT PEOPLE AND TllETR ROLES 



The degree that Project MERGE realizes its goals depends in large 
part on the communicative skills of its participants. It is essential 
that all MERGE par tic pants be sensitive to each other's roles and 
responsibilities. It is equal!/ imptirtant that MURGE participants 
cotninunica te skillfully with school personnel outside of MERGE. 

A legitimate observation of cotnmunications is that they frequently 
deteriorate as they flow between the extrcraes of the organizational 
structure. To insure a productive flow of cotnmunications between these 
eKtrex.es, common understandings as to roles and responsibilities are 
essential. 

TLio following descriptions of roles will refer to the Organizational 
Flow Char t. Because Projact MERGE is a field-based action operation, 
it can be assumed that most coTjnunications will flow from and as the re- 
sult of classroom action. 

A dvisory Board . The Co-Directors of Project MERGE will work 
closely with an Advisory Board to be comprised of individuals repre- 
senting Bowling Green State University, Toledo Public Schbol Adminis- 
tration, Toledo Federation of Teachers, Parents, and participating 
Students as follows: 

Deputy Superintendent, Toledo Public School Administration, or 
his designate 

Dean of the College of Education, BowUng Green State Univer- 
sity, or his designate 

Two staff metnbers from Bowling Green State University 

Director of ::ic:;'etitur> liducation, Tolodo Public Schools, or 
his dc«igant3 

Director of Secondary Education, Toledo Public Schools, or 
his designate 

Four represent?^tiv'03 from the Toledo Federation of Teachers 

i'..'o represrafative:^ ^ro-n the Toledo Association of Adminis- 
trative IVrsonnei ('.A. A. P.) 

T.;'J Bowliir. f;rc';-n Stat'.? University Students from XERGE--one 
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Two Parents froaa the Central City Instructional area 
Two Parents fron the East Side Instructional area 



Co-Pro lact Directors , The Ptojact Directors are implementors 
employed to insure achiev^raent of Mi2;\GE goals. The Project Directors 
integrate the activities of all participutiuj; Toledo teachers and all 
Bowling Green State University staffi and students to insure achieve- 
raent of MERGE products and process objectives. 



Pr incipal > The Principal, bein^ responsible for all matter con- 
cerninij the schools, works closely with the personnel project director 
and all participants to insure that MERGE is truly a mutually bene- . 
ficial operation, 

Bowlin^^ Green State University Supervisor-Consultant * The Bowling 
Green State University Suparvisor Consultant will provide and/or 
maintain: 

1* Instruction for students in MERGE; 

2. Supervision of students in MERGE; 

3. Feedback on teaching conpetencies as they are developed by 
students in x^IERGS; 

4. Records of teaching coaipetency development of students in MERGE; 

5. Consultant services to MERGE teachers; 

6. An avenue for communications conccrnin^; MERGE end related teacher 
training infomntion* 

TolcdQ B oard of: R-l' iC;-! t i o^iperv i -n^r _Qf^S2.*?c ; a I Education . The 
designated EMJl Supervisor fro.n the Tolrdo Public Schools will have 
overall responsibilities Cor: 

1. Evaluating niid ordering ni:3 tor i^i It: 1 :uijplie5; 

2. r*v" :*.2»Lior4 and supatvxslj'i of wea::Uers; 

3. riannini;;, couductins:, and evaluating; iuscrvice activities; 
A» So.cvin^j on t]ut Advisory iivMird ft^r rrojsct MERGE. 
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Contract Toachcrs . The Contract Teacher's role will consist of: 

1. Keeping long-ran:',o goals amd plans in mind to allow for non- 
interruption of iikills sequences and coTipl-2tion of appropriate 
curricula; 

2. Providing ample time for up-grading of lesson plans on a daily 
basis: 

3. Establishing regular periodic conferences for the discussion of 
teaching problems; 

4. Supervising closely yet objectively participating students so 
that there can be a developmant of unique teaching abilities 
and style whenever feasible — recognition and respect for the 
legal responsibility of the certificated supervising teacher 
must be maintained at all times; 

5. Recognizing and accepting the fact that each student teacher 
has a unique degree of readiness for classroom teaching so that 
coordination and motivation of energies can provide the highest 
quality of education; 

6. Sharing strategies for clansroon manaHiecsnt is a vital part of 
this Project and will allow for gradual guidance into the 
student's teaching responsibiliticis ; 

7. Through an atmostphcre of ncceptanac r. a ro-workev, the Bowling 
Green Student will be established as ^ real teacher with authority 
in the classroom. 

Bowling Green S tate UnLvrrHf.y x^A'. .".iandard studt>at 

teaching procedures and coilc of ethicn .nro Included under POLICIES AND 
PROCEDURES. However, p^rtic ir.aion in a program that is as unique 
as Proj -'ct ^F.RGE Vt'qtii.rt f--p j cla •* i f ion with regard to 
roles. 

1, Mutually pro-iuc:-.- ivc oorrcnunlcation h.^::'.?->p.n the contract teacher 
and student i.s ass-.-m ial . r..>rh. p:iri-r. r.> should wake major efforts 
to continually improve ^[w:i^ skill.s. An lionest attempt should be 
made to identiiy and co? r'.-;:t r.uychi-'.. 'iha:: impedes candid and 

pro f ess iona 1 coamun ica t ivn . 

2. Unresolved ccn'lict;: studc';n: and conLr;3ct teacher can be 
taken to the Universit.v Sv.yervisor nnd Principal. It serves no 
useful purpofi? to leave tt est ctsiF!''. ! UMt^-solved o^r to share 
them with fuIl 'W st:u--.t riL j or tofl-.hcrs. 
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Students should consult with the suparviaing contract teacher 
earlv in the MERGE cxpcrionco. concornir.;:; which problems or 
situations can he taken dircvtly to the Priuciral. However, 
students are cncoxxtAvM to coiumlt v;it;h '.h.v. rrincip:>l if the ^ 
situation or problem waiatnts auch dire ct ro:n:r.unicatj.on. It is 
a mutual responsibility of the Priucir il c,tuJent teacher to 
initiate many informal conversational e::nr.ricrces so that thexr 
relationship is based on andcrstAcidin'^ .inl insight. 

« 

. Students ^^ill cormnunicntc frequently v.- th ^-^-.'JF. consultants and 
graduate assistants. This level of co;-.r..in..:aaun 5aould concern 
those tnatters that relat.^ directly to to.chUt.^ p-rfonna nee. Such 
communication should be professional .'c all tixes. Persoaali.ies 
and individual compatencieG of all p-:r.::a:nel are not appropriate 
communications at this level. 

. Bowling Green State University student, should clear all coarr^uai- 

cations and requests £or naU.rinLs or s.t vLo.es from non-certx£icated 
personnel (custodians, enslnoer, secretaries, etc.) ^^t^^'^^^^;^ 
teacher. The contract toacher will iafonu students as to procedures 
and channels in effect in each Build in^^. Students should not pre- 
sume upon the services of non-certificated personnel. 

>. Bowling Green State University students .^n.t coasciously keep their 
, communications with i:ollo. ..-uclcnts ..t u prorcs.ional level. Per- 
sonality character is ti::3 , r..np .r.(:.,u i..s. personal background and 
problems are not appropriate .;ubjacL.. l r: con-.rsn tion. It Is 
Lpsrative that student:^. -U not dl..;...-: . ^^-n'r as.i-ned .-.nf.act 
teachers' personalities, co. <.p-.ceacio:3 , id Usynoracies , etc. with 
each other. It is also Imp -mMvo thu .vndants be ^'-^tremely 
discrete, accurate, and proro.s-.or... 1 .- : • n'.cu.::in3 -^^'y/^^^-f 
experience or observation with Univ.-.v;.-: ty ....rr-onnel or students 
outside of the MERGE Fr^jrt. 



Putn-ls Co— rurntion lb- .n-vi-.u teacher, students, and 

pupiiri77iwr.yr: critical. •> I such cc.-..k • -at io (verbal and non-verbal) 
should be compatlbU. cli.-.roo.. ■•-u • " ■.i-.^ u lo.ophies -.ffiRu-^ 

students shou d cn.oa.-.r.c.d r-nd 3.si..t..:i '.u d.velnnir;. an eirective 
coluni^^^^^^^^^^^ .stv.o th.l 1.-. Mu. u - IKw.vcr, both the 

contract teach., -md stud-.nt rK.uKl ' ^ -lud .....tLr^to those 
individual tfichnin.;:-' and .t^-l-. ih.t .•...'.:.^icc.-..nt their tca.her- 

student p-^rln^r.-d;).".. uji:!' o.lj : • ' „^,^t<.^t- 

,1, T^-^ -'r - • . h- ; -, .i- 'i..-."t na-.v.. ino. contract 

teacher obji-fts *.h'\ • \v. •••''.u- . 
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Parents . Parents vill, in most cases , coinuunlcato dirtactly with 
the Building Principal. Direct conunuiiication witb the contract teacher 
may occur dependiij on the (ixtcui: rh.iL this kiivJ or ccnununication is 
encouraged. Productive corn;nunication bctwu.iu parsnt and contract 
teachcr%hould be encotiraficd . BLjonusc this lev-'l o£ co:n;.iunic!Jtio!i 
requires special insights and skills, MERGE stud^ats should always 
consult with or act at the direction of the clabsroonx teacher beCore 
conniunicating with parents. IE this level o£ c.>.Ti.T.ur\ic£tion i.i not 
productive, it may be advisable to inCorcn the Irincipal. 



rOLICIES AND PROCEDURES 



Cotnpansatioa oC Contrnct Tenchers Based Upon Q^uar tor Hou r 
Interpretation of State Code* . Bowling Green Str^te University and 
its staff must satisfy the State Departm^^int of Iviucation's pres- 
cribed requirements in student teaching. A student must complete 
12 clock hours of actual classroom teachin^^ for each quarter hour 
of credit earned. This rcqutren\'.^nt refers to those students regis- 
tered for student teaching credit and does not include students 
vho are registered for observation or practicuJi credit. 

In some special teaching finlds (i.e., learning disabilities, 
behavioral disorders, mental retardation), it may be necessary for 
a student teacher to be registered for an participate in a greater 
nu.abor of actual student teaching hours. 

The contract teacher who agrees to accept a registered student 
teacher for a full quarter of student teaching experience (11-15 
quarter hours) may receive* $65,00 fro-n Bowling Green State University 
or elect to substitute the stud, nt tearh.i-^-; stipend for payment 
toward college course credit orCoied throu;;h Project T*KRGE. Other 
options are being negotiated. 

The contract teacher vho agree?? to accept a student teacher 
rer,istered for less than 11 hours credit ojay be paid $6.00 per 
credit hour or elect to substitute the student teaching stipend for 
payment touard college cours^:i c;:edit offered through Project ME:^GE. 
Other options arc being negotiated. 

Interpretation ^or^pN»;a; lun for contracts bett?eon teacher and 

-registered studv^nt tca-Jher 1 be co;nputcd as follows: 
^ 

1. Contract teac:hcrs vh.j ;2uporyiso student teachers registered for 

10 or less sLiuient tr^ncV: in,r> credit hours ^ay be compensated at 
the rate of $6.00 par credit hour; 

2. Contrnct tearh^rs v;ho :^vp?rvis? s*»df.*.nt teachers registered for 

11 or more stii.iont tea. liir:;-; credit hours may be compensated a 
tnaxinium stipcmii o£ $65.0'*. 
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Student Or ientn t; ton > E-ich parUicipatins school will have its 
own set of e::pt'»M at: Cur tho r.tudant. The Principal is responsible 

for communicating; tbesa uxpoctat ions to the 'tuJants. As mouthers 
of Toledo's prof es:^ ?oniil staff the student must tenli^o that n^opcct 
is earned. Start and pupils ere sensitive to «ny double standards. 

Bulldin;: rolIcies > Students need to know the following: 

!• School rhilosophy and Policies 

a* School hours 

b. Discipline 

c. Lunch prograni 

d. Reporting to parents 
c. Fire drills 

f. Health, accident, excursion foms 

p. Toarhors' moetiugs 

tu Availabilitv of 5:upplies 

2. School and Cornniunity Background 

a. History of school 

b. Nu.aber of students 

c. Physical construction of school plant 

d. Economic condition of comiTtunity 

e. General occup.itioi^ of the parents 



c. Clvibs 

d. Music activitio'^- 

e. Athletics 

f. Assembly programs 
Publi cat i(^n.- 

h. Other acLiviLi^^s 

A. Roiipci^ni i h i ] i L i ^...s oL i\w. Student 

a. Punctua lity 

b. Loyalty to children, profession, and staff 

c. U.^e of materials 

d. Good haxm rcl;»t ionr.hips ;;ith t'upc^rvisors and contract teacher 
Partlcipnt ion in extra-curricuiar activities^ playground, 
lunch rooiu* hall, hathroo-u etc. 

1'. Conf ii'etu ? a J ity oT pupils^ records 
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Routine Proc-oauros ard RuU-^ . Utiivc-rsity studants will be con- 
sidorcd to be nciml)ars of Toledo's professional staff and will be 
expected to function within tho official policies of the Toledo 
Board of EJucatioa. 

1. Absences; Rc>»arcllcss of the reOfion, absonc:; from an asslgn-K-nt: 
"is to be reported by the student. Students ire to foUcw pre- 
cisely individual Pul1dh;i; proiCK.uics for -reporting ab.s.i.>:-c.j . 

Students participate nji In a tvansportatior. p.ool will be cKpected 
to notify drivers of thoir absence to c<vovd tardiness of otht»r 
students. 

2. Check In ; Students will bo eKp'iCteJ i;o chcick In personally at 
their assigned school office. Exact cho.ck.-iii ti:-.:.2 will be 
determined by the school assigniTient since starting time for 
schools varies. Daily us^ of the check-ii <?hc-:;t is required. 

Uaivetsity .■siuJeuti: viU. expect to give ?.4-hour notice to 
their supervising te.'ichc/ -nd their University supsrvisor or 
graduate ai>3isUTnt of a planned absence or tardiness for 
scheduled Project MERGC r.- In ted a ?si:in:nants. 

3, LcivLn;! t\v.\ T'w'.'idlx^-j^: G:uic--its will not leave their assisned 
School lJuildin.i durir.- i licit workday wltV.oat nuthcrity fronj 
their Univer:»ity sup.:rvii;or (or dv.signai:a) and the Building 
Principal (or dfisli;ii.it . 

4, Dr oss and r.roo"^-:. y-', ■' "'••'•i .i: A student a >;:- i ;:vvd to a classroo.v 
should be dressed n*nd^vicooajJ consistent •..•ith tho standr.rO estab- 
lished by the sohv^ol. C.inn;;.-!-. of clofh.itig nro often helpful 

for the ran:ic of activilit-s such as r.a-p.pin> or physical education. 
Determine il tiae is •i'l iblc for -nch ..i.a.igcs. 

b. S naki ng: t\ school i-, n public building and s-uoJcing is alloyed 
only in d t • j i l cd i • 

6. Fncilltip -; o'vJ Sup;->1. 1.!.. ; Yci'ur cl.3.>sro:.-,'' shouJ-i tro^'-ted like 
a home a-.viy Lcjc.-'. bov. ^--i- . c. ^ it nc.ot. and in ordsr at all ti u.^.s. 
Do not cKp:^cl your -.u) i -j i n-' icTcher or cu-;todlal staff to 
clean up .-iflsr you n:*: r.'ou!.d you d-j ir ell yourself. Train 
your students to housv'.c ic'j'ii for tlu:T.i,t) Ues . 

Keep ycur ro.^n arran-;jn;jnts and buV-i'-tin boards appropriate 
end attrrc: i vo. In^c i y^.n n-^e sDnv'hin?. out of plavo, fix it--, 
don't vai:: '.'or i 'r-i. • ! .i.: to lo it. 

R-r.o-tb.-i- tt;»r l-.)/'.-. . i iuid otl oi: hard matcriali aust Inst 
for a jv'i'i-'/ v.'-.'r-;. "••.•ctl tV/ Vith oarc and :; :jo tbat your 
riud'^'i'tr. • t^-:: s'l-.i imu'-iIm,. t-. - -rials (act supplies, 
v<-iti:-iM p V :,na r\\ ■ ;i.^r-j .-re ordered for t.l..-? entire year 
and T.A. L 1..-; •. • 1 yr-M Lb-.' .3- raitor L.i 1 . Pl.-in vour 

activ it J." u.-.c l\w f 1 lo'-.r.--don' t w.iJ^rf; nnytMnj. 
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Tnke pride in your Building ;ind share this pride freely with 
your fellow stoff members and students • Remember that the 
Buildin:* bplongr> to the coniiuunity and we have a responsibility 
to thera for its care* 



Coda of Etblcs > Any code of ethics > and especially one in the 
teaching profession, must have honesty and sincerity as its b,;.;u. 
prepared to say whau you mean, and mean what you i>%\y. 

1. Be mature enough to take your conplaLnts and gripes to their 
sources for candid discussion* Don't axpeci: third parties to 
solve your problems for you; 

2. Do not complain about your pupils. Tf your comments about a child 
do not result in benefits to him, leave it unsaid. 

3. ^'-oid cliques in this Pi:uj?r t^-they otily serve to cause misunder- 
standings and unimositio.s ; 

4. Be candid in all of your dealings with fellov? edu;:ators. Your 
first priority is the quality of education you are providing. 
You caw be nice about what you say but, at the sane time, say 
what you mean; 

5. Along with giving feedback, you n;ust be willinj; to accept. More- 
over, you must openly ask fov it and twaluite it fairly; 

6. Approach all school situations positive. both v?lthin the clasr>- 
room setting and amoaj^ your colleagues. You will be much more 
successful in all of your dealin;;5 if they are approach^id with 

a positive attitude*. 

7. Your behavior in public schools should be such that it will not 
cast reflection on the teaching profession; 

8. Go throu-;h propvt ci v .1. when y(ai V iXiii a pruMem that 
cannot resolved by your supervising teacher; 

9# When spe:!kL:;^ about your pu^'ils, speak positively. 



Student Kvn l' inlion . 

I. Inherent Ri^;l•.^^ to thv , ?J.V' --^t;^* A student :;ho does not meet 

Building cind/or Bowlir ; Green State University ^^tandards quarter 
by quarter zixi hu clv ..- .1 or will ^2 retrained at thit conpetea:y 
level for v/.iieh Kho nti^r-i/ui.; are not 'u2t. 
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Removal from the ^E^lG£ Projoct will follow liox^Ung Green State 
University policy. 

A student who has nor ynined tho competencies for a given level 
will not; he promotcl to the next level unions agreed upon :»y the 
evaluating co^cnittce. This couid mean that student teaching 
hours credit could bo rated as unsatisfactory and there'.-^^ \: , 

2» University Policy for Student .Teachin g: In line with University 
student teaching policy, the student tca;;n.'.r is to evaluate hiui- 
self on the form provided by the University. After compleLing 
this form the student teacher, ccnrr.ict toachcr, and University 
supervisor should rcviov the ovaluitlon analvticallv. In a 
competency based pro^^^iram constructive criticism is necessary if 
weaknesses arc to bo ^liiuiuatcd .-jud competencies achieved* 

r.^'ich level oE student tc^iJiliini; »ciU be evaluated by the student 
teacher, contract t'^achvr und Uaiversity supervisor^ 

Inunediately prior to thii termination of j\ student teaching place- 
ment, the student taachor, contract teacher, and University super- 
visor should share their evaluations. The Building Principal I or 
Assistant Princip.il his the option of sitting in on the evaluation 
meeting. The stud' nt Lojchcr, contract tuacher, .or University 
supervisor has the ;>.-iviL<ji;w* of requo.stin;', an evaluation by the 
Principal within the eVciiM:it.i.on procej.';. 

3. E valuation o£ StudrTit ;/ r Jorivuico; la ihe event that a ^Hi-ROH 
student perronnatico .irop:; bolow a ^atisiactory level, the 
University Supervis or should i.iEorn the Project Director v?ho 
will notify the Olticj of. Student To-aching immediately. 

If at any tine the MERGK r;tudpnc it-rnnt-c*^ the progran because of 
unprofessional attitudes and/or conduct, by lack of skill in 
providing, suitaol- on'*iro^"i mt or in personal 

im:aaturity in • • ^•i.j.so lo^iaJ. 1 7 \m.':'i children and yo*Jt>t, 

the stud;>.Tit will bi it-nov'o.d frcn MUMGK iiiUaeliately . 

Dntc^ nni: »;iM,^ i qT j^i^ U LV';^ JL^^ Ji^lil^' To obtain an assi^»n.nent 
in MK/lGu, th*.: stu•l^!n^ .nu:;t "ir:;t b<» derlirv^d eligible by the Special 
Edumt io*i K iprosea.af J vo in Mio AcidoTlc Pi\)':ra:n Advi3C?nient Oiifioo of 
the Collrge of Education, T ^^;Ivn^ Green State University. Eligibility 
factors in.: Uii-.^ ; 

1, Conipl.^tioo a ni:M'-i i i f 120 quarter hours of college ci-edit 
iacludiii^: t;i.,* rcqiii.r » •ruqai.;»iie pr jlcoi. iona i cour:i A'^d be 
in eiO.'^J £^L:i'Al Lit.;.; 
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Fillns an application for enrollment in ^ffiRGE not later than 
the prc-r ^gistration period Cor the first quarter of the 
junior year; 

P;)3se.ss a cuiTiulative point avera[;e of 2.0 in all work undertaken 
and 2.25 in the najor fields This standard must be met for one 
full quarter prior to llE^GE assigntneut.^ 

Demonstrate proficiency in oral and written. Knglish; 

Present evidence of freedom fron speech def^-cts; 

Prasont evidence of physical fitness; 

Give evidence of c;ood moral character, desirable personality 
traits and professional attitudes; 

Present evidence of havin^ completed a minimUiU of 60 hours 
of work experience; 

Present evidence of having participated in tv^o or more Field 
Experiences . 



